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Abstract: This study focuses on analyzing the experience of successful English 
students at Unisma in learning speaking skills. The object of this study was the 
experience of three participants in the second, third, and fourth year of Unisma. 
They are the successful English learners selected by the purposive sampling 
method. This study uses qualitative inquiry design because it is the appropriate 
design to explore deeper the learning strategies that ware helped the participants in 
enhancing their speaking skills. Further, the research was conducted in a semi-
structured interview, then the data is recorded and transcribed. The result was 
checked using the methodological triangulation technique to maintain the 
credibility of the data. The result shows that most of them used all the learning 
strategies, but they have a dominant strategy that is always employed by them. It 
was proved from their stories that they mostly were dominant at metacognitive in 
indirect strategy and cognitive in indirect strategy. Successful language learners 
practice what they have learned with their own preferred learning method and style. 
They are flexible and do not stick to one set of strategies. Further, each learner has 
a choice of strategies that are used more dominantly than other strategies. That is 
because every person has their own obstacle faced in the learning process. 
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INTRODUCTION  
Along with English as Lingua Franca which is the use of English as the 
language chosen for communication by individuals who do not have the same 
mother tongue and nation (Baker, 2009; Bennett, 2015; Firth, 1990; Harmer, 
2015; Seidlhofer, 2001, 2005). English becomes an important language for global 
communication. In this century, English is totally needed because people have 
occasions in entire world. It is not only about official occasions such as business 
or study but also unofficial occasions such as go traveling and others. In the other 
hand, mastering English language can increase self-value, offer lots of 




One of the main issues and often occurs is the misunderstanding of learning 
a new language that needs to be addressed. Language learners need to understand 
how language is acquired. Supporting the progress of speaking English is better 
that the learners grasp their learning strategies.  
Further, this research will use the narrative inquiry method which is 
intended to explore deeper and broader information about how successful learners 
can speak English well. Narrative inquiry is a methodology that explores the 
views on the impressive (certain) experiences of the individual being investigated 
(Castañeda-Peña et al., 2019; Clandinin, 2006; Trahar, 2008).  
Based on the background of the study, the questions of the study can be 
formulated as follow: 
1. What learning strategies have successful English learners in English  
 Department of Unisma been used for mastering speaking skills?  
2. How to maintain it? 
Based on related case in the background of study, this study is intended to 
investigate the strategies that are used by the successful learners in English 
Department of Unisma. Furthermore, the purpose of this study is to describe the 
strategies that the participants have used for speaking English, and how those 
kinds of strategies can help them to achieve their learning goals. Finally, the 
outcome can be useful in enhancing the learning. 
According to Oxford (1990) describe that all direct strategies involve mental 
language processing, but this processing is performed differently and with specific 
reasons by three classes of direct strategies (memory, cognitive, and 
compensation). In direct strategies, learning directed by the teacher (teacher as a 
lecturer); moreover, the material is transmitted directly to the students by the 
instructor, and is typically delivered by lectures or questions and answers. These 
strategies consist of three subcategories.  
Memory Strategies  
This approach is simply about remembering, like memorizing complicated 
words or sentences. Moreover, it is also strategies to capture and analyze key 
elements of the target language. Memory strategies are usually concerned with 
updating or revising. For example, memorizing, such as recalling vocabulary that 
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unintentionally forgot in the middle of a conversation when it hasn't been used for 
a long time, or practicing and understanding English structures provided for 
passing English exams in their classroom.  
Cognitive strategies 
Cognitive strategies are SILL Oxford’s second approach. During the process 
of learning a new language, this approach plays an important role as it centers on 
how a person learns, understands, thinks, and how to get inspired. The common 
function of cognitive strategies proposed by Oxford (1990) is manipulation or 
transformation of the target language by the students. Transformation can be 
characterized as a process of knowledge-based modification of the information. 
Compensation strategies 
The third strategy is the set of direct strategies is compensation strategies. It 
is used to cope with the complexity and also develop a good understanding of the 
learners in language knowledge (learning), especially for language development. 
Mostly, this strategy could become one of the greatest importance for the beginner 
and intermediate learners in language learning. However, it is not only beneficial 
for beginner and intermediate learners but also particularly helpful for more 
highly skilled language learners, who don't always know an interpretation of word 
or something, who sometimes don't understand something clearly, or who 
encounter something where the purpose is ambiguous or implicit.  
Metacognitive strategies 
Metacognitive approaches contribute to the learners learning process and the 
emotions of the learners, where the learning system will direct learners to increase 
their awareness of the thought process and at the same time understand the 
meaning of the target language independently (especially in speaking skills), 
while the educator is simply a facilitator for learners. Metacognitive strategies are 
important to an effective learning of languages. Simply, as already highlighted by 
(Putri & Santi, 2014), learners who are using metacognitive strategies will be able 
to design, monitor, and assess what they learn.  
Affective strategies 
The next indirect strategies are affective strategies. The word “Affective” 
refers to emotion, attitudes, motivations, and values. Because affective of the 
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learners can influence the quality of learning outcomes, so it is very important for 
motivating learners in learning new language. Based on Oxford (1990) states that 
the affective of the learner is one of the main influences affecting success or 
failure of language learning. Therefore, success language learners are the ones 
who can regulate their feelings and attitudes toward learning. In this case, the 
affective aspect is positioned for the evaluation of the process and the learning 
outcomes that must be carried out on an ongoing basis, so that the teacher is 
expected to improve learning that is more optimal. That is because, in fact, even 
for the exceptional learner who completely understands all the technological 
details of how to learn a new language, negative emotions will hinder 
development in learning second /or foreign language.  
Social strategy 
Social strategies are very necessary in the process of learning language. 
Because of language is a type of social behavior, so as well as interaction between 
and among people are needed. Therefore, learning a language requires many 
individuals to build communication each other for connecting the information. 
Autonomous learning 
According to Chou & ChanLin (2015) explain that autonomy is the learners' 
involvement in planning and deciding their strategies of learning. Moreover, the 
autonomous learning can also be interpreting where students set themselves how 
they learn and are actively involved in making personal decisions based on their 
needs or interests that focus on the targets they need to achieve (Pinto-Llorente, 
2020). Thus, from the explanation above shows that the learners will be more 
motivated and enthusiastic in learning new language by using their own strategies 
because they are more focus on their learning goals.  
On the other hand, the role of learners is also important in supporting the 
achievement of learning goals. At this point, learners need to be made aware of 
the importance of their role. The characteristics of good /or successful foreign 
language learners and their learning strategies are certain aspects that need to be 
addressed to them.  
Good language learners 
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Good language learners create and use the chance to practice what they have 
learned with their own preferred learning method and style (N. Naiman et al., 
1983; Nel, 2019; Rubin, 2012). They are flexible and do not cling to one set of 
options. Also, good language learners have different characteristics in particular 
things. The behaviors, individual characteristics, cognitive styles, previous 
learning language experience, and motivations were distinct from the less 
successful learners (Norton & Toohey, 2001). 
According to Norton & Toohey (2001), there are five characteristics of good 
language learners that they summarized from the experts N. Naiman et al. (1983); 
Norton & Toohey (2001). First, good language learners actively participate in the 
task in the learning process. Second, good language learners are aware and utilize 
language systematically. Third, they use the language that they learned for 
communication and interaction. Fourth, Good learners recognize that learning a 
language always involves an affective domain and they are managing their own 
affective difficulties. Fifth, they are actively evaluating the development of their 
language skills and correct mistakes they make. 
 
METHODOLOGY  
This study's design is qualitative: narrative inquiry design. Qualitative 
research is an approach to investigate and analyze social issues within the 
experiences of individuals or societies empirically, for example personal 
experience (Butina, 2015; Creswell, 2014; Denzin & Lincoln Yvonna S., 2018; 
Hamilton & Finley, 2020). 
This design selection aims to find out the learning strategies used by 
participants in mastering speaking skills through their stories. Furthermore, the 
research was conducted in a semi-structured interview.  
Participants were chosen from second, third, and fourth years learners in 
English Education Department, and taken one student from each year. Sampling 
was selected using a purposive sampling method - the sample was chosen 
intentionally based on the quality of the participants (Etikan, 2016). The 
researcher selected the participants who were good or fluent in speaking English. 
The participants also should have an academic achievement that can be proved 
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from the award or joining the international conference/event. Further, the 
participants were selected by the GPA score of the speaking subject. That was the 
main standard in choosing the participants. The standard score should be “A” for 
any speaking subject.   
The interview was conducted to obtain the data. This study used individual 
interviews through Zoom meeting because the limitations in pandemic of Covid-
19. First of all, the researcher requested participants to join the interview. Then, 
the participants interviewed in the participants’ mother language and English. The 
interviews were conducted three times using semi-structured interview, and each 
interview was implemented once in a week. After doing the interviews, the 
researcher involved the participants by returning both the story transcripts and the 
review to get input and suggestions from them to ensure the narrative interview 
results are checked and reliable, and also to limit interpretation in the study report; 
because this procedure is part of the ethical obligation of the narrative inquiry.  
The triangulation that used in this study is methodological triangulation. 
This triangulation helps to validate the authenticity of current data through certain 
methods of evaluating or analyzing the results of study object interviews. 
Furthermore, the interviews conducted three times, and every interview sessions 
recorded and transcribed. Then, the data analyzed with the previous interview 
results. After conducting all those sessions, the data on the interview confirmed by 
the participants, and also with document analysis (various achievement awards of 
the participant, such as the certificate of being a teacher, joining an international 
organization, etc.) to maintain the credibility.   
This research uses narrative analysis for interpreting the data. Narrative 
analysis is well known as a variety of approaches to data gathering and 
interpretation, then creating it as stories: such as biographies, autobiographies, 
autoethnographies, life histories, oral histories, case studies, and storytelling 
sociology (Earthy & Cronin, 2008; Polkinghorne, 1995). The function is used to 
get important information and valuable lessons from some interesting stories and 
turn them into a coherent story as a result of the analysis (Akinsanya & Bach, 
2014; Kim, 2020). 
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In qualitative studies, it is necessary to obtain reliable results because it 
involves experiences of life or memories that may change. To gain this trust, 
conducting narrative research requires checking of participants. In gathering, 
processing, documenting, and publishing data, the researcher can conduct several 
possible methods to enhance participants' trustworthiness to generate reliable data. 
(Carlson, 2010).  
FINDING AND DISCUSSION 
After conducting the interviews with the participants, the information or the 
data obtained were translated into more structured English because the data was 
still in conversation form. Thus, the data is arranged so that it became a coherent 
story in written form. The result was coded over the words or sentences that 
indicated as a strategy used by the learners.    
Here appeared that the learners also used the learning strategies when they 
learn. Therefore, it brought them to the success of their learning. In addition, the 
learning strategies and factors that support or influence the participants’ learning 
process were grouped according to their classification.  
In learning speaking, all participants use all the language learning strategies 
which contain of direct strategies (Memory, Cognitive, and Compensatory) and 
indirect strategies (Metacognitive, Affective, and Social). 
The first student mostly uses indirect strategies that are dominant in 
Metacognitive strategies. She is good at arranging and evaluating her learning. 
She is also good at Social and Cognitive strategies. She improves her speaking 
skills through communication with others and practices to speak a lot. The detail 
of the way she learns to speak English has explained above.  
“When I flashback to my Senior High School, I often made mistakes in grammatical and 
pronunciation [Metacognitive]. However, whatever mistakes I made in both cases, I should be 
confident, and I know my teacher will help me to correct it. Here, I realize that student 
involvement is important to improve my speaking skill [Metacognitive]. So that, when I went to 
university, my English was much better [Metacognitive]”  
 
From her statement above, since she was in high school, it turned out that 
she already knew how to organize his own learning. He realized that she used to 
make mistakes in speaking English. Sometimes learners got trauma when making 
errors, but they actually will make mistakes and learn from them (Oxford, 1990). 
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In this case, she is still learning and trying. She tried and targeted to be confident 
and communicate with her friends or teachers. So, she thought that it makes her 
speaking English skills so much better than before. She faced those problem by 
fixing them using the metacognitive strategies of self-monitoring and also self-
evaluating.  
The next she said:  
“I love English music and movie very much. Those are my main resource in enhancing 
my vocabulary in learning English [Metacognitive]. I do not think that I have a partner to do chit 
chat all day long because even if I have a friend to talk with, they always use a basic 
vocabulary. I need a new vocabulary which will make me curious what the meaning is, how 
it pronounces, and when I can use it [Metacognitive]. When I get new vocabulary, I say and 
practice it loudly all the day until I am earworm.” 
 
The first student always wants to get vocabulary that she never found so 
that she can improve her speaking skills by looking for them in authentic sources, 
such song, movie, etc. With the above statement it is clear that the source that she 
can rely on the most is the internet, and online platform. Those were classified as 
the metacognitive strategies of self-monitoring, especially determining which one 
is important and not for her (Oxford, 1990). Friends and lecturers are also sources 
of learning, but the internet is much easier to use anywhere and anytime-they 
understand how and when to use the effective strategies to learn (Siegesmund, 
2017). This is different from friends and lecturers who have to meet or make an 
appointment first.  
In the same hand, I also prepare for a very attractive display [Metacognitive] in front of 
people, either in presentation or something. I want to attract the audiences not only in the 
materials that I present but also in my performance. I deliver my materials clearly [Metacognitive] 
as well as possible, and do not be out of the topic. When I get a question from my friends or 
lecturer, I have to be ready for that situation and think as fast as possible [Metacognitive]. Then, I 
solve that problem through my answer [Metacognitive]. 
 
The paragraph shows that she is a well-prepared person. When she will 
make a presentation, she must prepares and plans the materials, makes an 
attractive performance, and delivers the material as well as possible. She knows 
how to finish the task that was given to her. She is prepared for the language 
learning task well and also are encouraged to obtain the best use (Oxford, 1990). 
Next, those are categorized as the metacognitive strategies of arranging and 
planning the learning. In this particular case, she employs organizing and planning 
for a language task and implements them on academic speaking.     
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In the way training my speaking skill, I have to look for some friends or a circle that 
has the same purpose with me [Social + Metacognitive]. That is to learn English a lot wherever and 
whenever we are. I also use the English inside and outside class; I apply both in my daily life. 
Further, I communicate with native English speaker in application or online platform and 
real life [Metacognitive-Social]. Through that way, I can be more fluent and confident [Metacognitive-
Affective].       
Further, to improve her speaking skills, the first student chose to find friends 
who have the same goals as hers because she can practice her speaking skills with 
her partner together. The first participant also uses English in daily life. It can see 
from the third line. She mentions that she uses English for a non-academic 
purpose (Informal language). She is not only looking for friends who have the 
same goal, but she also tries to communicate with a native language to improve 
her speaking skills, as told in the third paragraph. Then, she also employs other 
strategies. That is social strategies in the way she is doing communication with 
friends or other people. According to Oxford (1990) theory, it is categorized as 
the social strategies of cooperating with others. In sum, the first participant is 
indicated using the metacognitive in her story dominantly, it was shown 11 times. 
Further, she is categorized as a well-managing person because she needs to plan, 
arrange, monitor, and evaluate her learning. She employs them and other 
strategies for enhancing her speaking skills. 
The second student mostly uses direct strategies which are dominant in 
cognitive strategy. He uses the strategy equally. 
I just practice my English every day [Cognitive]. That is the key. When I want to speak, I 
usually arrange the word to be a sentence before speaking [Cognitive]. Then, I can talk with 
others. After knowing the right one, I say it many times until I remember it so well. I also 
apply it to be a sentence [Memory]. Moreover, I usually practice my speaking skill by myself 
[Cognitive] or talk with my friends on Whatsapp [Social] outside the class. I also learn new 
vocabulary through music or movie [Cognitive].  
 
This second student uses more cognitive strategies. This can be seen from 
the way he uses English in his daily life. It can be in formal as academic speaking 
or informal as non-academic speaking. To master the speaking skills, he prefers to 
practice English with himself, other people, or friends every day. Those activities 
were categorized as the first of a set of cognitive strategies, especially practicing. 
More specifically, he employs practicing naturalistically, practicing with sound, 
and recombining (Oxford, 1990). This strategy helps him to maximize the 
potential of his brain in learning speaking.  
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Then, he also likes listening to music and watching videos on online 
platforms to gain new vocabulary. Indeed, this is very effective for the current 
generation because considering this is the digital era, all-digital things will be very 
interesting and fun. Realistically, most students use the internet as a learning 
resource. The learners being more comfortable and motivated than textbooks 
(Adam et al., 2011).  
When I have to prepare a presentation, mostly I should prepare the content. I search 
and read the materials from any sources [Cognitive + Metacognitive] and present it in full English. I 
prefer to stand, walk to the audience, and use my hand when I deliver my speech or 
presentation. I think those ways are very attractive. If my friends ask me a question or even my 
lecturer. I will ask them which part that makes them do not understand. If the cause is I use full 
English, so I will explain it in Indonesian [Cognitive + Compensation]. However, if they do not 
understand the materials, I will explain it again and give them the example in real life 
[Cognitive].     
 
In the second paragraph, in terms of presentation, he also prepares an 
interesting material and performance. It shows that he employs the metacognitive 
strategies planning of the language task. He likes to use gestures and body 
movements for the compensation strategies. In this strategy, the learner uses 
physical movement to explain or represent the meaning (Oxford, 1990). Further, 
he also uses translating when the audience did not understand the material. Here is 
the combination of cognitive and compensation strategies. 
Next, in my social life, I have a friend that helps me to practice English with, and I often 
speak English with him [Social] outside the class. When we hang out, for example going to 
market, we speak English most of the time [Social]. I speak English inside and outside the 
class, but mostly outside. Because if I always speak English in class, my friend sometimes 
judges me if I have a mistake. That is one of the most anxiety that I face-off. So, I mostly speak 
English outside the class with my partner.  
Next, in terms of communication outside class, he is also looking for 
partners who have the same goal as him, speaking English every day in or out of 
class. It indicates the social strategies of cooperating with others. However, he 
prefers to invite his partner to speak English outside the classroom because in his 
environment, in classroom, he feels uncomfortable speaking too much English. 
This is because some of his friends often laugh or judge him when he makes 
mistakes in structure or pronunciation in speaking. So, here is the role of affective 
strategies in lowering his anxiety. Therefore, he is looking for a partner who 
wants to be invited to practice speaking English outside the classroom. Then, he 
told the researcher that he still improves his English with his close friend.  So, he 
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can continue to practice speaking English. In sum, the dominantly uses cognitive 
strategies in learning speaking English with the frequency of cognitive was 7. 
That was the highest score in his learning strategies. He also uses English in 
academic and non-academic speaking English. 
The third student also uses the strategy equally. Further, metacognitive 
strategy is dominant to use for her learning strategy. 
In enhancing my speaking skill, I usually keep focus and listen to what others said in 
order to understand them [Metacognitive]. When I get the point or idea, I will respond or discuss 
with them. Through that way, I often find new vocabulary. In addition, I watch movie or 
YouTube, listen to song, read many books, join an online classes, and news for finding 
new vocabulary [Metacognitive]. Then, to check the pronunciation, I often use online dictionary 
[Cognitive]. I repeat the new vocabulary I get every day [Memory] and practice it. I also create it 
to be a sentence [Cognitive]. If I do not repeat it again and again, I often forget that word. 
Therefore, I always practice my speaking skill with myself in front of the mirror [Cognitive], 
and also try to practice with my friends [Social]. Those are how the way I keep the vocabulary 
that I have acquired. 
 
The first paragraph, tells that she is a person who prefers to listen first then 
speak. This is done to understand the interlocutor. From her statement, those were 
categorized as the metacognitive strategies of centering the learning. She focuses 
on paying attention and delaying speech production to focus on listening. Also, 
this way she used to get new vocabulary. She also uses authentic things like 
listening to songs, watching videos, etc. to find new vocabulary that she will use 
to improve her speaking skills. It is like the other students that were used 
authentic materials as the learning media. Using authentic materials can make 
learners practice speaking English naturally than fixated on textbook (Adam et al., 
2011). Besides, it will definitely increase the confident of learners in learning 
speaking. Furthermore, to remember the vocabulary, she always repeats the words 
or sentences she learns every day by implementing these words into sentences. 
Then, she practices talking to herself in front of the mirror. Those activities are the 
implementation of memory strategies. She uses the language in daily 
practices/non-academic speaking.   
In terms of presentation, this third student prepared his presentation well. 
Starting from making attractive visual media, preparing materials, and doing 
reflections before presenting them. Those are part of the metacognitive strategy of 
arranging and planning the language task, and she also employs self-evaluating 
strategy. She plans and arranges what she thinks is right to do so that she can 
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achieve her learning goals well. After that, she knows the progress of her speaking 
skills. It can be seen from her mention bellow.    
“That helps me to know the progress of my speaking [Metacognitive].” 
She also said:  
To keep practicing in daily life, I always practice with my friend [Social]. We usually 
hang out to some places. My friend and I talk in English each other [Social]. Sometimes, I 
make a poetry [Cognitive] and read it aloud [Cognitive]. Actually, I want to practice with native 
speaker, but I cannot find them. So, I just do chit chat with native through online 
application [Metacognitive]. That helps me know the progress of my speaking [Metacognitive].  
 
Furthermore, she also uses English for communication outside and inside 
the classroom. For communicating outside the classroom, she likes to speak 
English with her partner when going somewhere. It is the implementation of 
cooperating with others on the social strategies. In addition, she also wants to 
communicate with the native language directly, but it is difficult to find foreign 
speakers. Therefore, she practices with the native language through an online 
application. This she did to improve her speaking skills and increase her 
confidence. This way is the combination strategies that were implementing the 
social and metacognitive strategies. So, from the whole story the researcher found 
that the third student dominantly employs the metacognitive strategies of 




*Bold: Learning Strategy most often used by the participants. 
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√ √ √ √ √ √ 






√ √ √ √ √ √ 






√ √ √ √ √ √ 
4 7 2 8 1 3 
13 
 
The above figure is the sum of the strategies that used by the participants. 
Next, as explained in the whole story above, each student has a different strategies 
according to what they need to face their problem. It is seen from those stories 
that successful or good students have their respective strategies. It is because of 
their different learning difficulties and challenges that they faced so that the 
successful or good learners are flexible in choosing strategies, and they are not 
stuck in a single set of strategies. After conducting research on the participants, 
the researcher found that the use of the above learning strategies was related to 
one another. N. Naiman et al., 1983; Nel, 2019; Rubin, 2012 describe that 
successful language learners practice what they have learned with their own 
preferred learning method and style. In the other hand, Chou & ChanLin (2015) 
stated that the learners can involve their selves in planning and deciding their 
learning strategies. The use of strategies according to the decision of students are 
also known as autonomous learning. In order to use autonomous learning it is 
necessary to use metacognitive strategies for monitoring their learning.  
The result of the interview with the participants show that two students 
dominantly used metacognitive strategies, and another used cognitive strategies. 
However, the first student mostly use the metacognitive of self-monitoring and 
self-evaluating. While the third student dominantly used metacognitive of 
arranging and planning. The last is the second student. He dominantly used 
cognitive strategies of practicing. However, they not only use one set of strategy, 
but also they less frequent use other strategies of learning speaking English which 
has described previously.  
Further, all of the participants used the combination of memory and 
cognitive strategies to maintain their speaking skills. They were acquired the 
vocabulary from the authentic materials, develop it as a sentence, and practice it 
naturally. That is categorized as memory and cognitive strategies. Also, most of 
them use the same reference when learning, that is the internet. In this digital age, 
the use of the internet is increasingly needed, so whatever difficulties people face 
that all will be answered through the data on the internet. That is why most 
students today use references from the internet. It is because the internet is kind of 
the authentic materials (Adam et al., 2011). Besides making it easy for them, it 
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also really helps them to improve their knowledge and skills as shown by the first 
student. 
Furthermore, the learners who are considered successful in this research can 
choose and implement the strategies of speaking English that they need. If they 
face challenges or problems, they will automatically look for other strategies that 
can support the strategy being implemented. It makes them more professional in 
implementing learning strategies. They cannot waste time and strategy that they 
do not use. So, they take an alternative strategy immediately when they need it. 
Finally, the strategies used by successful students above can be a reference 
or an example for other students. Although, it will show different effectiveness for 
each individual, but at least this can help them solve and deal with the problems 
they face while learning and choose more appropriate strategies to help them 
solve the problem. 
CONLUSION AND SUGGESTIONS 
This study aimed to describe how successful language learners learn 
English speaking skills using speaking strategies. The result shows that successful 
learners are able to implement the learning strategies they need to learn. They plan 
strategies or ways that they think can help them solve the problems they face. 
Also, they are able to organize what they need to achieve their goals, and they are 
flexible in choosing strategies and not fixated on one choice of options. Further, 
the participants used dominantly used metacognitive and cognitive strategies to 
maintain the knowledge that they have got from their learning.  
Speaking strategy research from a qualitative perspective has not been 
widely studied. Hereby, it is suggested to the next researchers to develop 
qualitative research more detailed in speaking strategies in non-academic speaking 
purpose and also their supporting and inhibiting factors. Because at this time, 
there are still many phenomena that speaking English in some communities is still 
a scary thing, so they are reluctant to practice their English speaking skills. 
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